Acquisition and improvement of literary translation competence is an important undertaking in teaching literary translation with the aim to enable the student to translate into the target language the content, expressive power, language style, and an equal function of the literary text. This essay pursues the aim of helping to create and improve the literary translation competence in the student by inquiring into and analyzing the challenges and proposing solutions to translation. The approach of this inquiry seeks to explain the significance of the language style and translation function in the target language using Nord's Function-Focused Theory by making reference to a translation of an anecdote by Heinrich von Kleist.
. Nord's model (1996) In the above model (Figure 1 ), the first step in the translation is closely related to the mission statement process and the aim of translation. In the second step of the translation process (counterclockwise), there is the talk of source text analysis. That is, the applicability of the translation mission is put to test and the potential challenges of translation are brought to light. The column to the left of the model reveals that acquisition or enjoyment of a specialized thematic knowledge as well as a cultural and linguistic knowledge to analyze the source text are indispensable. Furthermore, for analysis of the source literary text, the student's knowledge of the literary text writer, and the major features of text types or literary genres are of significance. On the techniques of text interpretation in teaching translation, Gardt believes that there is necessarily no reason for text interpretation to have a method similar to that of teaching literature and literary text analysis. Any method opening up a way to proper understanding of the text is permissible (Gardt, 1987, p. 243 ).
In the third step for the above model, the challenges of literary translation which will be addressed subsequently are revealed following the analysis of the source literary text. However, resolution of the challenges of literary translation depends on the analysis and interpretation of the translation mission, and determine the nature and form of translation and ultimately a solution in the best way, or put otherwise, finding the nearest equivalence, in the target language (Nord, 2008, p. 27) . Therefore, as the bottom column of the model shows, first, a procedure must be adopted to translate the whole text where the major challenges of translation have been clarified in advance. Knowledge of the translation theory will also help the student to adopt the proper way to translate the text. In the fourth step, the student will be able to produce the the target text where the linguistic, cultural and specialized thematic knowledge of the target language gain importance. In the final step, too, it is essential that the text thus produced be compared against the expectations referred to in the translation mission to allow a qualitative revision of the translation.
Inter-Cultural and Literary Translation Competences
Foreign language (L2) and mother tongue (L1) competences as well as cultural competence are three aspects of translation competence of every translator student and yet an essential prerequisite to any translation, literary, in particular. As the writer of any text is influenced by the history and living style of their people in their particular historical, cultural, and social context, the translation teacher, too, must seek to provide such cultural information on the writer (Dousti Zadeh, 2006, p. 62) .
Literary translation can be learned as a skill. Kohlmayer (1996, p. 192) believes that the competence critical for the literary translator is the ability to acquire a general understanding of the text and create the general plan for translation. He rewords himself as "The literary translator needs to not only be in such position to be able to translate but also to write a prelude or postlude to their translation text providing an explanation for his translation; that is, to describe the style of the original text and their translation technique; or, alternatively, substantiate the general plan of their translation as a reaction to the original text" (ibid.). Furthermore, reference is made to seven subtypes of literary competences: text review, text comprehension, text production, text translatology, verbal eloquence, text-type recognition, meta-ideological, and intercultural (ibid., pp. 193-200) . The meta-ideological and intercultural competence relate to the translator's knowledge of the distinct ideological differences and gaps and clash-filled spots of the two cultures.
Nord's Challenges and Obstacles to Literary Translation
According to Nord, the challenges of translation may be due to the ungeneralizable idiosyncrasies of a particular text in the source language, the social functions of language and the challenges of pragmatics. They may be due to the behavioral patterns of the source and target cultures, or, put differently, due to the culture-specific challenges, or the results of the structural differences between the source and target texts, or even due to cross-linguistic challenges of the two languages (Nord, 2011, p. 117) .
However, unlike the challenges of translation, the obstacles to translation can be removed easily by acquiring a translation competence. Translation obstacles fall into four categories: 1) Text-related obstacles including, among others, overcomplexity of content, insufficient explanation of content, complex theme, ambiguous and inconsistent structure, use of ambiguous terminology both semantically and syntactically as well as textual drawbacks in terms of typos, standard errors, and faulty punctuation which can be corrected by the translation instructor using a precise analysis of the source text;
2) Translator-related obstacles including, among other things, competence level of translation trainees which depending on their linguistic, thematic, and translation competences can be removed gradually by acquiring skills in the target area;
3) Obstacles relating to the types of translation exercises arising from the difficulty of the text translation in terms of the frequency and complexity coocurring in the text influencing the balance of all the linguistic layers, which can be removed by increasing the translation competence and stating the mission for translation; and 4) Obstacles of the technical problems of translation due to the availability of appropriate aids such as lexicons, extra data containing textual information, supplementary texts, textual citations, specialized sources, technical tools, procedures for exercise schedules, and applications for composing the target texts, all of which can be removed by providing the technical and informational tools, sufficient time for translation, and reasonable explanatory notes on how to compose the target text (Ibid., pp. 121-124). Of all the challenges referred to in the translation are those arising from a particular text in the source language, especially those that occur in the literary province when the text writer challenges the translator by using a particular literary style such as using lexical or linguistic games, or by his linguistic and creative use outside the usual linguistic and syntactic Proposed translation of the first long sentence in the text: In Franfurt, on the river Oder, where the infantry was stationed, there was a man, extremely strict and fair and yet with rare and bizaare qualities called General Diringshofen who, when at an old age and suffering from a serious disease, expressed his aversion to falling in the hands of the burial service men after his death.
Proposed Persian translation of the first long sentence in the text:
‫ﺑﻮ‬ ‫ﻋﺠﻴﺐ‬ ‫و‬ ‫ﻧﺎدر‬ ‫وﻳﮋﮔﻴﻬﺎﻳﯽ‬ ‫ﺑﺎ‬ ‫هﻤﺰﻣﺎن‬ ‫و‬ ‫دادﮔﺮ‬ ‫و‬ ‫ﺳﺨﺘﮕﻴﺮ‬ ‫ﻏﺎﻳﺖ‬ ‫ﺑﻪ‬ ‫ﻣﺮدﯼ‬ ‫ﻧﻈﺎم‬ ‫ﭘﻴﺎدﻩ‬ ‫ﻣﻘﺮ‬ ‫ﮐﻪ‬ ‫هﻤﺎﻧﺠﺎ‬ ‫ِر،‬ ‫ُد‬ ‫ا‬ ‫رود‬ ‫ﺳﺎﺣﻞ‬ ‫ﺑﺮ‬ ‫ﻓﺮاﻧﮑﻔﻮرت‬ ‫ﺷﻬﺮ‬ ‫در‬ ‫و‬ ‫د‬ ‫ﻣﯽ‬ ‫رﻧﺞ‬ ‫ﺳﺨﺘﯽ‬ ‫ﺑﻴﻤﺎرﯼ‬ ‫از‬ ‫و‬ ‫ﺑﻮد‬ ‫ﺳﻦ‬ ‫ﮐﻬﻮﻟﺖ‬ ‫در‬ ‫ﮐﻪ‬ ‫ﺁﻧﮕﺎﻩ‬ ‫دﻳﺮﻳﻨﮕﺴﻬﻮﻓﻦ،‬ ‫ژﻧﺮال‬ ‫ﻧﺎﻣﺶ‬ ‫ﺑﻪ‬ ‫ﺷﻮران‬ ‫ﻣﺮدﻩ‬ ‫دﺳﺖ‬ ‫زﻳﺮ‬ ‫اﻓﺘﺎدن‬ ‫از‬ ‫را‬ ‫ﺑﻴﺰارﻳﺶ‬ ‫ﺑﺮد،‬ ‫زﺑﺎن‬ ‫ﺁورد‬ .
B. Writing and Punctuation Marks:
As in the original text, observance and using writing and punctuation marks in the body of translation, especially commas, to insert detailed descriptions and subordinate clauses, are of special importance.
Survey
Provided with an explanation of the model introduced by Nord in the theoretical part, and then a statement of the translation mission for short literary texts presented by Heinrich von Kleist in the classroom followed by an explanation of the syntactico-stylistic features and the challenges of translation, the students were asked to express their reactions to the translation of the text and respond to the questionnaire with the following statements:
A. Literary text translation helps create an interest in me and bring success in learning translation. Figure 4 reveals that most of the students, namely 90% believed that awareness of the translation mission and explanation of the syntactico-stylistic features positively contributed to their success in literary translation. 50% of them fully agreed, 25% agreed, 15% partly agreed, and only 10% hardly agreed. However, no one disagreed.
Concluding Remarks, Results, Educational Suggestions on Teaching Literary Translation
Owing to their lexical, cultural, and stylistic richness as well as variation in structure, grammar, syntax, and semantics, literary texts play an immensely important role in teaching translation. Analysis of literary texts, text categorization, analysis of special syntactic and stylistic structures, statement of the translation mission prior to the actual translation, and decision on the translation method arising from the text analysis help improve comprehension of the text, provide an equivalent translation, and improve the ability of literary translation in the student. Focus on the aim, function, literary translation style in the target language, focus on the translation mission play a substantial role in providing an equivalent translation. For this reason, it is essential for translation drill classrooms to state the translation mission. Investigation into the problems specific to literary texts following a text analysis would help benefit from the proper translation strategy. Where errors occur, a distinction must be made between grammatico-lexical syntactic errors and functional-stylistic errors.
Using texts with a considerable syntactic, stylistic, and functional potential for investigating the problems of literary translation would result in an applied use of the knowledge of the foreign language and native language in translation, improvement of creativity in overcoming the challenges, and finally, acquisition and reinforcement of the translation competence in the student. According to the Nord's function-focused method for literary translations, the conclusion resulting from this study is that a translation with an equivalent function and style in the target language would be achieved by a proper understanding of the function and style of the source language. In fact, it should be noted that an understanding of the language style specific to the author as well as his syntactic, linguistic, and expressive tools is far more important than a mere understanding of the lexical meaning of the sentences in the translation. Furthermore, it is noteworthy that the results from this study are confined to a short sample of Kleist's prose, and that a decision on the translation of other samples of his prose would deserve more detailed discussions.
